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Introduction 
 
The aim of this report is to set out clearly the current effectiveness of the school. It 
outlines the main strengths; those areas which are making the most difference to 
children’s outcomes in their personal development, their well-being and their 
academic outcomes. It also highlights the areas which need to improve in order for 
the school to become more effective.  This information should be used by governors 
to focus their support and challenge to school leaders in the most appropriate areas. 
 
The evidence base for this report varies from school to school but as a minimum it 
includes: 
 
Termly visits which will include in-depth discussions with school leaders 
 
A discussion with some governors as part of the Headteacher appraisal  
 
An analysis of available data- attainment and progress, attendance and exclusions 
 
Information provided by other personnel from the educationGateshead service who 
have visited the school. 
 
Where there have been observations of teaching, work scrutinies and other activities 
which involve direct contact with the children the evidence base is strengthened. 
 
  



 

Quality of Education  
 
School judgement:   Good 
 
Improvement partner judgement:  Good 
 
 

Curriculum 
 

Teaching learning and assessment  
 
The quality of teaching is good.  This is because it is much more consistent in practice 
across the Academy.  For example, recent obsevations of maths show greater 

consistency in using a concrete, pictorial, abstract (CPA) approach and carefully 

chosen resources.  This is providing opportunities for over learning and repeated 
practice. 
 
Teachers use assessment well because they gather information regularly and use it 
to inform their planning and teaching.  Pupils have been baselined this term using 
Ican statements and Earwig.  This information will be used alongside pupils’ EHCPs to 

track progression from this starting point.  All pupils have a Personal Learning Plan 

(PLP) which has learning intentions from a range of sources and is evidenced on the 
Evidence for Learning app.  PLP learning intentions are updated as and when 
achieved. Teachers are becoming more skilled in collecting relevant evidence of 

learning.  School also uses the B Squared framework for assessment in the summer 

term.  
 
Progress is measured through a RAG system recorded on a Pupil Progress Report 
each term.  Teachers RAG rate the PLP intentions for each child to show whether the 
pupil, in their judgement, has exceeded, met or is working towards expected 
progress.  The next step is to sample some pupils in a subject to see how secure their 
knowledge is and how well the subject is learnt.  The Progress Reports and meetings 
were very successful for staff and parents/carers in the summer term and teachers 
are now completing Pupil Progress Reports for the Autumn Term. 

 
School are embedding the Total Communication strategy with all staff trained in 
using symbols to aid pupils to access curriculum content and record their ideas.  This 
is proving very successful. Symbols are being used consistently around the school 
environment as well.  The communication team have started rolling out key 
Makaton signs for all staff to learn and use around school. 
 
The school’s reading specialist has now developed her role and skills to support 
pupils language development.  She is delivering Talk Boost interventions to targeted 
groups.  This is an action research project to see what elements of  intervention 
works well with pupils with developmental delay. 
  



In College the students have bespoke timetables where learners study 
independently.  Their learning is captured through a bank of descriptors for 
Preparation for adulthood (PFA).  This document helps staff see progress made and 
also provides detailed information for transition to college and employment.  
 
The College are developing further links with community organisations to broaden 
their offer and support greater work experience, social enterprise and skills that 
prepare students for work.  
 
Teachers are placing more focus on key vocabulary for English and maths across the 
curriculum though this is at an early stage. 
 
In order to maintain good : 
 

• Embed the use of key words in English and maths across school. 

• Sample some pupils in a subject to see how secure their knowledge is and 

how well the subject is learnt. 

• Embed the practice on total communication. 

• Continue to develop partnerships with community organisations that can 
complement the curriculum offer of the College. 

 
 

Behaviour and attitudes 
 
School judgement:  Outstanding/good 
Improvement partner judgement:  Outstanding/good 
 
Since the last full report to the governing body, behaviour and attitudes have been 
strengthened through a greater focus on emotional resilience and behaviour for 
learning.  This is an ongoing focus for the school while pupils are still in recovery 
from the pandemic.  
 
The school promotes respect well.  Pupils behave with consistently high levels of 
respect for others.  The school environment is a positive, caring place.  The teaching 
staff actively intervene if pupils are unkind or speak inappropriately to others.  Bullying 
and discrimination is rare and addressed well.  School focus extremely well on how to be 

kind to others.  There is a specific project for anti-bullying called ‘kindness rocks’. 
 
Attendance in summer term 2021 improved well, though it was lower than in 
previous years.  There were some pupils and families with anxiety.  The school 
worked with them to build confidence to return to school. 
 
Staff have some knowledge of emotional resilience.  This remains a focus of 
development across the team to ensure strategies for behaviour are well-
considered.  Training and environments for the sensory group and pupils with 
autism are also being considered to support regulation of behaviour. 
 
  



In order to be outstanding: 
 

• Provide training for staff on emotional resilience and approaches that can 

support sensory pupils and those with autism to regulate their behaviour. 

• Continued focus on attendance strategies to increase attendance levels in 
school. 

 
 

Personal Development 
 
School judgement:  Outstanding 
Improvement partner judgement:  Outstanding 
 
An Academy Services Team are there to support children and their families at The 
Cedars.  They provide support to students who may be facing barriers to accessing 
the curriculum because of acute social, emotional, mental health difficulties.  They 
coordinate a wide range of therapeutic programmes within school and work closely 
with multi-agency partners to ensure there is a holistic, joined-up approach for each 
child experiencing difficulties.  They also coordinate additional services such as the 
extensive after-school and holiday club offer. 
 
After school clubs cover a broad range of activities to support personal 
development.  Pupils can do rebound therapy, trampolining, performing arts, sport 
multiskills, art and crafts for example. 
 
There is a proactive school council who have recently been involved in Children in 
Need, school dinners and work on Rights and Respect. 
 
Embedded into all curriculum areas and pathways are a range of specific teaching 
approaches and personalised programmes, such as, Talk Boost, Attention Autism, 
Intensive Interaction, TEACCH, Tacpac and Sensory Occupational Therapy. 
 
The College have thought through careers events and work-experience.  COVID has 
limited the opportunities for social enterprise and this is the next area for the 
College to develop.  
 
In order to maintain outstanding: 
 

• Promote young people to be actively involved in attending their own EHCP 
meetings and developing action plans for their futures. 

• The College Council should continue to promote student voice and inclusion 
of rights and responsibilities of young people as core elements of the 
curriculum. 

• Continue to access a range of meaningful supported and independent work 
experience placements, employer encounters and links to careers in every 
curriculum area so learners can understand the relevance of what they are 
being taught. 



• Establish a social enterprise to develop a support network and advocacy 
arrangements for young adults and their families to access a wider 
community offer. 

 
 

Leadership and Management  
 

School judgement:  Good 
 
Improvement partner judgement:  Good 
 
The new senior leadership team have a shared ethos and commitment to a high 
quality curriculum.  They are all strong in their leadership areas. 
 
Curriculum leads have been able to monitor their subjects more formally this 
term.  They plan to implement the new work on digital literacy and art and evaluate 
the reading intervention project.  Senior leaders intend to develop all leaders in 
monitoring their subjects and areas of responsibility across school. 
 
Leaders have collated and analysed whole school progress data and shared this with 
curriculum leaders so they have a clear view of progress across the school in their 
curriculum area and they know where to drill down to look at individual students. 
 
Partnership work with two local schools continues.  Leaders support progress 
interviews with colleagues in other schools to allow for moderation and quality 
assurance.  The schools also share best practice to develop the 
curriculum offer.  Leaders are keen to maintain their focus on research and 
development to deliver quality practice in school. 
 
The use of the pupil premium and Covid premium has focused well on pupil needs.  
It supported tutoring and sensory integration, the breakfast club, rebound training, 
Thrive resources, creative arts programme, Duke of Edinburgh and John Muir 
awards, out of hours learning and swimming. 
 
In order to maintain good: 
 

• Further develop leadership roles on monitoring the quality of education and 
its impact on pupil progress. 

• Extend the range of opportunities for preparation for adulthood groups 
through a ‘PfA Hub’ at Walker Terrace and consider extending the offer to 
evening/weekend opening and activity. 

• Revisit and strengthen established partnerships with local special schools to 
share moderation, resources, research, and CPD.  

• Become a centre of excellence for research based education and work 
towards the NFER Research Mark to become a Research Engaged Learning 
Community.  
 


